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Abstract 
As it is important for students to understand the contents of a course and how they can achieve 
high grades, when dealing with low-level L2 speakers it is best to provide as much L1 support as 
possible. This paper examines the process of creating L1 course introduction videos despite the 
author having insufficient ability in the student’s native language. The author shares strategies 
for writing scripts, shooting and editing that should help others attempting similar projects. 
Based on an analysis of a student survey, the author reflects on the effectiveness of the videos 
and discusses ways the course could be made more comprehensible as well as the need to better 
understand what further help students require.  
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Background 
 During their first year at Asia University, students from faculties such as Law, 
Economics, Business and International Relations must take ESL classes called Freshman English 
(FE). These classes are held five times a week and are forty-five minutes in length. As students 
from these faculties are required to have completed two English modules, one for each semester, 
by the end of their degree, if they fail FE, they must attend a makeup class: Freshman English 
Repeaters (FER).          
 FER was designed over ten years ago and is divided into two components: Speaking and 
Listening and Reading and Writing. Due to the importance of the course to fourth year students, 
who would be unable to graduate should they fail it, the curriculum was designed to be as 
flexible as possible. While there was a set lecture period for FER, the university did not expect 
the students to attend every class or remain for the entire duration. This would allow students 
who were seeking employment the flexibility to pass the course without it having a negative 
effect on their career aspirations. The Reading and Writing module of the course, for which I am 
one of the lecturers, is based on worksheets which focused on reading, vocabulary or writing. 
Lecturers gave students points based on their results for each worksheet and these points would 
translate into the students’ grades. For example, a reading worksheet has a maximum score of 8, 
vocabulary 6, and writing 6-10 (depending on the length). The course allows students to do a 
maximum of two worksheets in each forty-five minute FER block. Once students reached a score 
of 60, they had achieved a passing grade of C. They could then continue to do worksheets to get 
a higher grade. However, their grades are also dependent upon their performance in the Speaking 
and Listening section of FER. Therefore, students need to pass both components in order to pass 
FER.           
 Although students are required to attend both a signing up period as well as an 
introduction, some either attend only one period or arrive late. From the anecdotal evidence of 
other lecturers as well as my own experience, many students also neglect to read the Japanese 
hand-outs, which explain the structure of the course. As well as hoping to alleviate some of these 
issues, the videos that I created were born of a desire to stimulate students in the hope that they 
would retain more information regarding the course. This hope was based on research that 
“…multisensory-training protocols can better approximate natural settings and are more effective 
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for learning.” (Shams and Seitz, 2008, p. 1). I hoped that learners would comprehend the course 
better when more senses were stimulated. While discussing the work of Crossley (2007), 
Honigsfeld and Dunn (2009) noted that multisensory focussed education resulted in better results 
as well as attitudes in the classroom (p. 221). I thus conceived the videos as supplementary 
stimuli to the pre-existing material.       
 Although some of the students in FER may have upper-intermediate English levels, and 
had been unable to attend classes in their freshman year, the majority are basic or in some cases 
true beginners. It was my belief that they would be better served by videos that are in their L1 for 
which the majority are Japanese. This would also help Asia University’s international students as 
they are often more proficient listeners of Japanese than readers. As Richard Miles’s (2004) 
research demonstrated, using two experiments involving seven classes, “L1 use in the English 
classroom does not hinder the learning of an L2, and can actually facilitate it” (p. 39). I was also 
aware that course guides are important to a student’s success. Altman and Cashin (1992) propose 
that: 
 the primary purpose of a syllabus is to communicate to one's students what the 
course is about, why the course is taught, where it is going, and what will be 
required of the students for them to complete the course with a passing grade. 
(p. 1) 
It was my belief that the only way to achieve clear communication with the average level 
of students in FER, was to have the explanation in their L1. I came to this belief during my first 
semester teaching the course.   
Conception 
I panicked as I realised my spoken Japanese ability was better than the English ability of 
the student in front of me. Despite my time in the country, I have never managed to grow beyond 
the level of a basic speaker and seldom used it in classes. The student was trying to explain to me 
a problem. I have been in situations like this before and usually the higher level of listening 
between the student and myself gets us through: they would tell me what was wrong in Japanese, 
which I would vaguely understand, and respond in simple English, which they could grasp.  
However, this time he could not understand anything I was saying. I tried writing my response 
down, as Japanese students often have better understanding of written English, but he showed no 
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signs of increased understanding. That left us communicating in a mix of Japanese and pictures. 
 This was one of a few students who had signed up a week late to the course. As a fourth 
year, he needed to pass and eight weeks in the pressure was building. He had attended almost 
every FER block and finished at least one vocabulary worksheet. However, he was constantly 
getting very low marks and gaining only 2 points per sheet. We were over half way through the 
semester and his score was less than 30. If he continued in the same manner, he would likely fail 
the course. As we struggled to communicate, he confessed that he had not paid attention to the 
written placement test. He had just guessed all the answers but had struck lucky, or in his case 
unlucky, with some of them. This meant I assigned him the intermediate worksheets when he 
should have been on the basic ones. If he told me this earlier, it may have been possible to 
change his level. However, this far into the course, it would be unfair on other students to make 
changes. It would also set a precedent, which may damage the integrity of the course’s level 
system. In hindsight, I should have picked up his difficulties earlier. However, I believed he was 
getting low marks as he was rushing the worksheets: he would come in and leave after spending 
only 15 minutes completing a worksheet. It was now clear that it was less about the student 
hurrying the worksheets and more that they were just beyond his comprehension. My solution 
was to help him understand the worksheets better.        
 Our conversation had begun as he was explaining that he could not understand the 
instructions for a reading worksheet. He had finished all available vocabulary worksheets, which 
often appear easier to students given the large number of pictures. I recommended the reading 
worksheets to him as he had a chance of getting more points for each one he completed. The 
puzzle he approached me about was to identify the nouns and verbs in sentences taken from the 
text. All the instructions on the worksheet are written in English and it is common for students to 
not know the English terms for meishi (noun) and dōshi (verb). However, they were free to use 
dictionaries and this often cleared up any confusion. For this student, however, it had not. He 
was still unable to understand which words in English were nouns and which were verbs. After 
10 minutes of modelling, pictures and comprehension check questions, he grasped it. But this 
puzzle accounted for only 10 of 30 questions on the worksheet and he still could not understand 
the instructions for other questions. By now the class was long finished, so I told him I would try 
to make some supplementary material to aid his understanding. I engaged the help of our Student 
Assistants (SAs) in translating the instructions for the most common puzzles on the reading 
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worksheets. Using these translations, I was able to help both that student and several others who 
were having problems with some of the puzzles. This was when I began to think more about the 
importance of having some L1 support for students whose English level was too low to 
understand the worksheet instructions. I spoke to co-workers and it was clear that while those 
who were able to speak proficient Japanese were able to overcome these issues, the majority of 
lecturers who lacked strong Japanese ability were having similar problems as me.  
 We already have Japanese hand-out that explain the course but it is often unread. As my 
BA was in Film Studies, I had some knowledge of video production, editing and film language. 
Video also plays a prominent part in Japanese life. For instance, when you go to take a driving 
test there is a video explaining how to fill out the forms, if you wish to open a restaurant you 
watch a video on health and safety, Hello Work (the Japanese unemployment centre) even use 
videos to explain how to claim unemployment benefits. It would make sense to have a video 
explaining FER as a whole to students as well as one introducing the Reading and Writing 
worksheets. If I made these videos in their L1, I hoped it would ensure high levels of 
comprehension and free them up to focus on doing well on the course.         
 
Pre-production 
After consultation with colleagues, I chose to focus my efforts on making two videos: 
one would be an introduction to FER and the other an outline of the Reading and Writing 
module. The Speaking and Listening module was not focused on as each teacher had their own 
preferences on how to conduct it, whereas the Reading and Writing worksheets are the same for 
every class. I began by writing a script for the introduction video. This video was titled 
‘Introduction to FER’. The process included corresponding with the course facilitator and the 
Vice Director in order to ensure all information given to students was correct. Based on standard 
script specifications, whereby one page equals one minute of airtime, the video would be under 
four minutes long. The next step was to have the script translated from English to Japanese by 
CELE’s Student Assistants. While this process was being completed, I produced storyboards that 
would help me when shooting the video. As my artistic skills are lacking, I used my smartphone 
camera and an Android application called Paper Camera. These gave me a clear idea of how 
each shot would look (see Figure 1). 
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Figure 1
 
Once the SA’s translated the script, I then put the Japanese into the storyboards (see Figure 2). 
Figure 2
 
 At the time, I believed adding the Japanese would help when matching the audio and 
when guiding my actors, but in hindsight it was not necessary. As I wanted to shoot both of the 
videos back to back in order to save time setting up the equipment, I moved onto the second 
video ‘FER Reading and Writing’. Producing the script for this video was much more 
challenging. The first part of the video appeared straightforward: it would explain that the 
students were about to take a placement test, how many points they needed to pass the course 
and that the worksheets were divided into three categories. However, deciding on which of the 
58CELE JOURNAL No. 26
CELE JOURNAL Vol. 26  59 
quizzes to explain from the over 50 worksheets was difficult.    
 To decide this, I looked through my Excel grading spreadsheet and tried to find 
worksheets that students struggled with the most often. I then looked at which puzzles within 
those worksheets students gave the most incorrect answers to. From this information, as well as 
my experience of students’ questions, I was able to narrow down the number of puzzles I would 
cover for each category. The next step was to find a way to explain them in a clear way. I 
focussed on the vocabulary worksheets first. As mentioned above, these are the most popular 
with students and I felt that explaining them first would allow me to use many pictures early in 
the video. I hoped that this would hold the students’ interest longer. I outlined three puzzles, one 
where students must choose the correct word based on the picture (for example, identifying a 
lizard), one where students must choose the word not associated with the other three words (for 
example, choosing lizard when grouped with whale, monkey and kangaroo), and finally a puzzle 
which requires students to match a word with its most dominant characteristic (it has scales = 
lizard). After advising students that they may encounter other types of puzzles for which they 
should ask their teacher should they not understand, I then moved onto the reading worksheets. 
Students often avoid these worksheets as they contain a lot of text and it was my hope that the 
video would help them understand that they are less challenging than they fear. The worksheets 
usually contain a short story of between 300 words and 500 words. The questions revolve around 
comprehension of what is written, vocabulary contained within the text and some often transition 
into aspects of language like suffixes and prefixes. These worksheets contain more puzzles than 
the vocabulary worksheets, so I chose to cover eight of the most common and challenging puzzle 
types. While I covered the comprehension and vocabulary questions briefly, I spent more time on 
the language-based questions. I took the time to explain the noun and verb puzzle my student had 
struggled with, as well as a puzzle type that require you to match the correct suffix to incomplete 
words (for example, ‘int’ would be matched to …roduction). I finished the worksheet 
explanations with a brief outline of the writing worksheets. Of all the categories, the writing 
activities are the most diverse. I chose to keep the explanation simple to appeal to the lower-level 
students who struggl the most with this type of worksheet. I explained one particular worksheet 
in which students read an example of a ‘letter home’ and are then expected to write one 
following the same pattern. As the majority of the worksheets followed this structure, I 
considered this the most efficient way to explain what the course expects of students.  
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The rest of the script revolved around explaining the level system of the course, how 
students should keep a note of which worksheets they had done, how they could check their 
current score, and finally, an explanation on how long the placement test would take. By the end 
of the first draft, the script was 15 minutes long, so I cut it down to 10 minutes by reducing the 
number of reading puzzles from eight to six and simplifying the language as much as possible 
without impeding meaning. This was a massive challenge for the student assistants to translate. 
In part due to its size, but also due to the language involved. Trying to explain the reading 
worksheets was especially difficult. Three student assistants worked on the translation and then 
checked their comprehension of the language with me. In total, the whole process took almost 
two weeks. The results, however, were excellent.   
              
Production 
 It took time to arrange to shoot the video, so I began by making the animations and titles. 
A large amount of the two videos would be spent explaining worksheets and forms. So instead of 
having students watch a video of somebody writing, I felt it more stimulating to use simple 
transitions and animations. After researching some specialised animation software, and taking 
into account the time I would need to spend learning it, I realized that Microsoft PowerPoint did 
everything I wanted an animation package to do. I could just export the presentations as video 
files and edit them together with the live footage in an editing suite. Though I was experienced 
with PowerPoint, creating the animations was tedious at times as it required a lot of trial and 
error in order to make words and images flow smoothly. In the example below, one slide that 
shows the different worksheet categories, ‘Vocabulary’ and ‘Writing’ drop away as ‘Reading’ 
moves to the left and the maximum number of points students can receive for a worksheet floats 
to the centre (Figure 3).  
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Figure 3 
    
   
 This transition happens to introduce each worksheet section and each required a lot of 
time to restructure and redo the timing of. I created more than 12 .PPT files and over six minutes 
of animations. While it took over a month to create them, it is the part of the video I feel looks 
the most professional. The shooting of the live action video took two hours. I chose to shoot the 
videos back to back, as it would ensure I did not take up too much of the student assistant’s time 
as she was working outside her paid hours. I used a Nikon D5100 with the 18-55mm VR kit lens 
shooting in 1080p at 24 frames per second. This would ensure the video looked good when 
viewed on a modern widescreen television or projector. The storyboards were invaluable to this 
process and enabled me to capture every scene I planned for. However, one aspect I was unused 
to was preparing props. While I made sure to have a calendar for the shots in Figure 1 and Figure 
2, I did not prepare other minor props such as a list of student numbers to pin on the door. This 
meant I had to use a quickly written note. For future projects of this nature, I will write an in-
depth prop list. Once the shooting was finished, the post-production began with the editing and 
then the voice-over. 
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Post-production 
 When editing a video that only has a voice-over, and no onscreen dialogue, the process is 
made much easier as you do not have to sync the audio to mouth movements. However, it is 
much more challenging when the voice-over is in a language you have only a basic 
understanding of. Before recording the Japanese voice-over, I recorded a temporary English 
voice-over by myself. I then used this to edit together the different sections of the live action 
video as well as the PowerPoint animations. This initial rough cut had the Introduction to FER 
Video running at under four minutes and the Reading and Writing Video running at just over 
nine minutes. I then recorded the audio for the Introduction to FER Video with help from the 
same SA. I recorded it in the same sections that I had recorded the English version and then set 
about editing the audio into the video. I found some key words that I knew and believed I was 
matching the audio to each section correctly. However, when I showed the results to the SA, the 
timing was mismatched in a number of places. As the Introduction to FER Video was not as long 
or as complicated, it was less difficult to alter the video length in places and ensure that the 
narration matched. However, the SA would soon enter her exam period and we were running out 
of time to finish the videos. With that in mind, and due to the complicated nature of the Writing 
Video in terms of both time, editing and language used, I decided to edit the audio into the video 
as we recorded it. This would allow the SA to check it as we progressed and ensure that we 
finished the narration in the time we had remaining. The video was nine minutes long, so we set 
aside 90 minutes to record and edit the video. It would be our last chance to meet in person 
before her exams started and my semester ended. The problems began at the outset. The more we 
tried to match the Japanese to the existing video, the longer it became. In Figure 4. You can see 
the original video on the top three lines. This is a mix of both animation and live action footage. 
Below, on the next three lines, is the Japanese narration. However, at this point, it does not sync 
up.   
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Figure 4
 
 In Figure 5 you can see the now synced video and audio. If you look at the section 
‘Writing 7.wmv’, you can see how much of the video has moved.  
Figure 5 
 
 In this small section alone, I had to create 31 seconds of additional video. I did this on the 
fly by slowing down the PowerPoint animations. I extracted a single frame like the one in Figure 
6.  
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Figure 6 
 
 This text initially remained on the screen for less than a second before the rest of the 
animation started but I stretched it out to five seconds. This meant that the Japanese narration 
synchronized with this part of the video. This became a painstaking process and by the end of 
our 90 minutes, I had only six minutes of edited footage and it was looking like the final video 
would well exceed the original nine minutes. Worst of all, we were out of time. Although the SA 
offered to come into university during her lunchtime, I decided to try using her mobile phone as 
a recorder rather than the recording setup we were using. It would mean a slight difference in 
audio quality, but one I was willing to work with. The biggest issue would be ensuring the 
Japanese matched. I decided to break down the script into even smaller chunks. For example, this 
is the first one I had her record: 
Finally, let’s look at the writing worksheets which are worth a maximum of 
between 6 and 10 points. You can see how many points by looking at the 
worksheet like this one: 
最後に、最大 6~10 点のライティング.ワークシートを見ましょう。何
点あるのかを以下のようなワークシートを見て分かります。 
 By limiting it to just two sentences, I hoped I could match the video easily. She sent the 
audio file, I cleaned up some of the background noise, extended the video and sent her it to 
check. Fortunately, it matched. Finally, we had found a better way to complete the video. In 
total, we created 13 audio recordings. By the end of editing, the FER Writing Video was 10 
minutes and 55 seconds long. I added freeware background music from the website Purple Planet 
(Harvey, G, & Martyn, C, 2017) and exported the videos. I even used the original scripts to 
create and sync English subtitles to the videos, so that teachers could understand them as well. 
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Student affairs asked that I clarify a couple of sentences in Japanese on the screen but by 
February, the videos were officially finished. The whole process took five months.  
 
Findings 
 The whole process was a learning experience and had I known how difficult it would be 
to edit the videos in Japanese, I am unsure I would have taken on the task by myself. Without the 
help of the excellent SAs at Asia University, it would have been impossible. However, the most 
important question is if making the videos was worthwhile. To answer that question, I ran a 
visual analogue scale survey with my FER classes. I chose this method of evaluation because as 
Aitken (1969) noted, “For the measurement of feelings, communication based on a simple visual 
analogue seems appropriate” (p. 989). The survey was kept short to encourage student 
participation and was again translated into Japanese.  
 
The English version is as follows: 
How easy was it to understand the contents of the course and the signing up procedure? 
1                              2                          3                           4                               5 
Very Easy                                          Okay                                                 Very Difficult 
 
How much did the printed hand-outs help you to understand the course? 
1                              2                          3                           4                               5 
Very much                                       Some                                                    Not at all 
 
How much did the videos help you to understand the course? 
1                              2                          3                           4                               5 
Very Much                                       Some                                                        Not at all 
 
How much more help do you feel you need in understanding the course? 
1                              2                          3                           4                               5 
None                                                  Some                                                    a lot mor 
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 20 students out of 48 responded. The results are in the following charts: 
Chart 1                                                               Chart 2
  
Chart 3                                                              Chart 4 
 
 Regarding the videos, the results initially look positive. While 15% of students felt the 
written hand-outs did not help them much, only 5% felt the same about the video. This is in even 
more sharp relief when you compare the ‘very much’ and ‘much’ results with the video totalling 
85% and the written material 65%. Looking closely at the data you can see that many students 
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who found the video helpful had a lower opinion of the written material. For example, student E 
gave the video a (4) and the written material a (3). However, the inverse was also true: student J 
gave the written material a (4) but the video a (1). What this appears to show is that while a 
larger portion of the respondents found the video useful, the printed material was also very 
important as well. This fits with my initial plan that by offering as many ways as possible to 
receive the information, that more students would be able to digest it. However, the survey also 
goes to show that there is still much work for the department to do in order to aid students in 
understanding the course. Only 15% of students felt they need no more help understanding the 
course and 80% chose ‘some’ or higher.  
 
Conclusion 
 The next step for the faculty will be to find out what aspects of the course the students are 
having issues with and to try and improve their comprehension. Based on the survey, it appears 
that the videos are serving as an aid to student understanding without being a complete fix. It 
may also be a good idea to include an interactive element to the induction process. A quiz could 
be used to check student comprehension of the syllabus. Regarding the videos, at the end of the 
semester, I will be able to compare students’ results with the previous years and see if the videos 
had any noticeable academic outcomes. This will aid our understanding of the effectiveness of 
them as course introduction media.      
  
67 CELE JOURNAL No. 26
CELE JOURNAL Vol. 26  68 
References 
Aitken, R. (1969). A growing edge of measurement of feelings. Section of Measurement in 
Medicine, Volume 62, 989-993. Retrieved from 
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC1810824/pdf/procrsmed00304-0027.pdf 
Altman, H., & Cashin, W. (1992). Writing a syllabus. Kansas State University Idea Paper, 27. 
Retrieved from 
https://www.engineering.cornell.edu/academics/teaching/teaching_excellence/resources/uploa
d/AltmanSyllabus.pdf 
Crossley, H. (2007). Effects of traditional teaching versus a multisensory instructional package 
on the science achievement and attitudes of English-language learners versus other middle-
school minority students (EdD dissertation). St. John’s University.  
Harvey, G., & Martyn, C. (2017). Purple Planet. Retrieved from http://www.purple-planet.com 
Honigsfeld, A., & Dunn, R. (2009). Learning-style responsive approaches for teaching typically 
performing and at-risk adolescents. The Clearing House, 82, 220-224. Retrieved from 
https://www.researchgate.net/profile/Andrea_Honigsfeld/publication/249039260_Learning-
Style_Responsive_Approaches_for_Teaching_Typically_Performing_and_At-
Risk_Adolescents/links/58c73bf5a6fdcc550c9c1169/Learning-Style-Responsive-Approaches-
for-Teaching-Typically-Performing-and-At-Risk-Adolescents.pdf 
Miles, R. (2004). Evaluating the use of L1 in the English language classroom (EdD dissertation). 
Retrieved from http://www.birmingham.ac.uk/Documents/college-
artslaw/cels/essays/matefltesldissertations/Milesdiss.pdf 
Shams, L., & Seitz, A. (2008). Benefits of multisensory learning. Trends in Cognitive Sciences, 
Volume 12, Issue 11, November 2008, 411-417. Retrieved from 
https://shamslab.psych.ucla.edu/wp-content/uploads/sites/57/2016/01/Tics2008-reprint.pdf 
 
  
68CELE JOURNAL No. 26
